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Foreword
      Th is is such an exciting time to be in education, to be teaching the minds of students!  

Th anks to advances in modern technology, we know more about how students’ brains 

process learning than ever before in the history of education.  Th ere are PET and CAT 

Scans and FMRIs that show exactly which part of the brain is lighting up as a person is 

performing a designated task.  So, while the brain is still such a mystery, strategies are 

emerging that, by their very nature, take advantage of how all brains learn—strategies 

that are far superior to the mindless worksheets or the long, long lectures of the past.  

Th ese strategies not only increase academic achievement for all students and reduce the 

behavior problems in the classroom but they also make teaching and learning fun!    

      Whether one is examining Howard Gardner’s or Robert Sternberg’s theories of 

intelligence, considering the multiple modalities of the visual, auditory, tactile, and 

kinesthetic learner, or examining the research coming from studies on the brain, specifi c 

instructional strategies appear to emerge.  Th ese strategies address each intelligence 

and modality and are supported by current research on the brain.  Th ey include such 

instructional methodologies as storytelling (which enables the brain to organize 

information into a beginning, middle, and end); graphic organizers (which address both 

the left and right hemispheres of the brain); music (which facilitates the brain’s ability 

to retain information); movement and role play (which place information in one of the 

strongest memory systems—procedural memory); visuals (since a picture is worth a 

thousand words); visualization (which capitalizes on the brain’s ability to incorporate 

all of the senses in mentally creating or re-creating the action); as well as drawing and 

writing (which enable the brain to tactically organize and store information).  

      Th e program you are about to use enables teachers to make the best use of the 

aforementioned strategies as they deliver reading and language arts instruction in a 

brain-friendly, meaningful, and fun way.  Th rough the use of the songs on the Audio CD 

included with the program, the visuals on the icon posters and song transparencies, and 

the graphic organizers created during the lessons for facilitating comprehension, students 

will enjoy and learn from the brain-compatible activities in the strategy lessons while 

simultaneously mastering national standards. 

Marcia L. Tate, Ph.D.
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Preface
     I have always loved writing curriculum, but I never thought about publishing any of it 

until I experienced the success of this program.  Let me tell you how it all started.

     In 2000, I transitioned from being a classroom teacher of 21 years to a role as the 

instructional dean of a large K–5 bilingual campus.  I was frustrated in my eff orts to 

prepare our third- through fi fth-grade students for the state test, especially since the rigor 

had just increased and the test required much more critical thinking.  It seemed that 

nothing I tried helped the kids remember, much less understand, the reading strategies.

     One day I was searching through my professional library for anything that might 

trigger an idea.  I pulled out a book that had some exciting information in it.  It said that 

pictures strengthen initial learning by stimulating the visual modality.  I read on and 

found that icons are concepts in disguise, and learning is strengthened when the brain 

thinks in color.  An idea started to grow!

     I had just read a wonderful new book about using anchor lessons to fi rmly establish a 

new concept.  Th e lesson would then serve as an anchor to refer back to when students 

forgot the concept or needed clarifi cation.

     In addition, I knew the power of music in helping kids learn and remember concepts by 

having taught in my district’s Newcomer to the Country Program for 10 years.  I knew just 

what I would try!  Th e concept students were struggling with at the moment was main idea.  

Th e thought of a lollipop with a surprise in the middle popped into my head.  Th e kids would 

be able to visually describe the details of wrapper, shape, color, etc., but they would also know 

immediately what the most important part was—the surprise in the middle.  I found a big red 

lollipop on my computer graphics program and printed it out, wrote an anchor lesson, and 

found a little song about main idea that a visiting educator had shared.

     Armed with my icon, song, lesson, and a real lollipop, I taught the lesson to a 

third-grade class.  Th e lesson completely captured their attention, and it worked.  Th e 

concept stuck.  I added more concepts, and gradually the program became teacher-driven 

with teachers coming to me with their needs.  Th e program successfully raised our 

third-grade reading scores that year.  In addition, teachers began using it in all the 

intermediate grades, and scores rose again with their hard work.  I realized what a 

powerful tool the program would be if I took it schoolwide.

     I wrote a summer school program based on the icons and songs.  Every morning, all 

the kids came to the gym to have a quick icon lesson and sing-along.  One morning, I 

drove into the parking lot and saw long lines of kids waiting for the doors to open.  I had 

borrowed a huge stuff ed red lollipop from a friend’s grandchild for the lesson that day.  As 

I got out of the car with it, there was a loud cry from the kids, “Main idea! Main idea!”  I 

was amazed.  I knew, without a doubt, that the program worked.

Sharon Hull
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Components
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K–2

Key Vocabulary

creative reading—reading 

using one’s creative thinking, 

imagination, and personal 

experiences to understand a 

text

text-dependent reading—

reading using information 

from the text, often along with 

the help of one’s background 

knowledge

Materials
• Types of Reading icon 

poster

• Types of Reading song 

transparency

• Audio CD

• a bag filled with items 

such as a birthday hat, 

colored paper, scissors, 

glue, glitter, ribbon, 

feathers, etc.

• a familiar fiction book; 

several nonfiction texts

• a fairy wand or book 

(ELL differentiation)

• sample recipe (extension)

Comprehension Connection:

Types of Reading

Lesson 
Look and Link

1. Display the Types of Reading icon poster.  

2. Explain that there are two kinds of reading—

creative reading and text-dependent reading.  

3. Explain that being creative means using one’s 

imagination.  Point out that students are 

often encouraged to be creative and use their 

imaginations when they are drawing, painting, or 

writing a fantasy story.  Ask students to think of 

other examples of when they are creative and/or 

use their imaginations.

4. Use the items in the bag to describe creative 

reading.  First pull out the birthday hat.  Explain 

that in creative reading, you may use your 

imagination to think about and enjoy a story.  Then 

pull out the art items and tell students that creative 

reading is just like making something creative such 

as gluing the art materials to colored paper.  You 

may add your own imaginative ideas or your own 

experiences to the story.

5. Tell students that text-dependent reading means 

that you have to use the words in the story to 

understand the author’s ideas.  Point out that 

text-dependent reading is like being a detective—

students must look for clues or answers in the text.  

Students may add their own experiences to the 

words in the text in order to better understand the 

author’s ideas.

© Shell Education
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K–2

Differentiation/Extension
For English language learners,preteach the key vocabulary for this lesson (e.g., creative reading, imagination, text-dependent reading, author’s ideas).  Write each term on the board, explain it, and have students repeat it.  Consider doing the bag activity with these students before the whole-class lesson to build their knowledge.  You might use a fairy wand and a book as props to show the difference between the two types of reading.

For below-level students,provide scaffolds during the Listen and Link portion of the lesson.  If needed, give students choices for answers to your questions.  Encourage students to explain their thinking and point out proof from the text to support their answers.
To extend the lesson, model creative and text-dependent reading using other genres.  For example, use a recipe from a cookbook and ask students what ingredients they might want to add to change the taste, or where they might want to serve the food described.  Ask them to list the steps in the recipe.  Then ask how replacing an ingredient from the recipe with a new one might cause a problem.

Comprehension Connection:Types of Reading
Listen and Link

1. Display the familiar fiction book.  
2. Tell students that you are going to ask them some 

creative-reading questions about the book.  Pose 
a few questions such as, “If you were the main character, how would you solve the problem differently?” or “How would you end the story differently?”  Remind students to use their imaginations as they answer the questions.3. Tell students that you will now ask them some text-dependent-reading questions.  Ask questions 

such as, “How did the main character solve his problem?”  Remind students to think like a detective and look for answers in the book.4. Have students discuss how the two types of questions differ.  

5. Hold up several nonfiction texts and ask students 
whether they can use creative reading with them.  Discuss why readers cannot change factual 
information with creative ideas.

6. Introduce the Types of Reading song using the 
transparency.

7. Using the Audio CD, listen to the Types of Reading 
song, and then invite students to sing along.

Assessment  
Ask students to use the information in the song to 
describe each type of reading.

26 #50263 (i2516)—Look, Listen, and Link!
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3–5

Comprehension Connection:

Types of Reading

Lesson
Look and Link

1. Display the Types of Reading icon poster.  

2. Explain that there are two kinds of reading—

creative reading and text-dependent reading.

3. Use the items in the bag to describe creative 

reading.  First pull out the birthday hat.  Explain 

that in creative reading, you may use your 

imagination to think about and enjoy a story.  Then 

pull out the art items and tell students that creative 

reading is just like making something creative such 

as gluing the art materials to colored paper.  You 

may add your own imaginative ideas or your own 

experiences to the story.

4. Tell students that text-dependent reading means 

that you have to use the words in the story to 

understand the author’s ideas.  It is permissible 

to add your own experiences to the words in the 

text in order to understand the author’s ideas.  

However, in text-dependent reading, the reader 

must never substitute his or her own experiences 

for the actual words of the author.  Text-dependent 

reading is like the reading done for a test or a 

research paper.

Key Vocabulary

creative reading—reading 

using one’s creative thinking, 

imagination, and personal 

experiences to understand a 

text

text-dependent reading—

reading using information 

from the text, often along 

with the help of one’s 

background knowledge

Materials
• Types of Reading icon 

poster

• Types of Reading song 

transparency

• Audio CD

• a bag filled with items 

such as a birthday hat, 

colored paper, scissors, 

glue, glitter, ribbon, 

feathers, etc.

• a familiar fiction book; 

several nonfiction texts

• sample recipe (extension)

© Shell Education
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3–5
Comprehension Connection:Types of Reading

Listen and Link
1. Display the familiar fiction book.  
2. Pose a few questions that are appropriate for creative reading, such as, “If you were the main 

character, how would you solve the problem differently?” or “How would you end the story differently?”  

3. To contrast the two types of reading, pose a few 
questions that require text-dependent reading, 
such as, “How did the main character solve his 
problem?” 

4. Have students answer the questions and discuss 
how they differ.  

5. Hold up several nonfiction texts and ask students 
whether they can use creative reading with them.  
Discuss why readers cannot exchange factual information with creative ideas.  

6. Introduce the Types of Reading song using the 
transparency.

7. Using the Audio CD, listen to the Types of Reading 
song, and then invite students to sing along.

Assessment
Ask students to use the information in the song to 
summarize the difference between the two types of 
reading.

Differentiation/Extension
For English language learners, preteach the key vocabulary for this lesson (e.g., creative reading, imagination, text-dependent reading, author’s ideas).  Write each term on the board, explain what it means, and have students repeat the term.  You may wish to lead these students in the bag activity before the whole-class lesson to help build their knowledge.

For below-level students, provide scaffolds during the Listen and Link portion of the lesson.  If needed, give students choices for answers to your questions.  Encourage students to explain their thinking and point out proof from the text to support their answers.
To extend the lesson, model creative and text-dependent reading using many other genres.  For example, use a recipe from a cookbook and ask students what ingredients they might want to add to change the taste or where they might want to serve the particular food described.  Next ask them to list the steps in the recipe.  Ask how replacing an ingredient from the recipe with a new one might cause a problem or might make the recipe unique.
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Summary of

Types of Reading Lesson

Materials
 • Types of Reading icon poster

 • Types of Reading song transparency

 • Audio CD

 • a bag fi lled with items such as a birthday hat, colored paper, scissors, glue, glitter, ribbon, feathers, etc.

 • a familiar fi ction book; several nonfi ction texts

Lesson
 • Display the Types of Reading icon poster.

 • Explain that there are two kinds of reading—creative and text-dependent.

 • Use the items in the bag to describe creative reading.

 • Explain that text-dependent reading means using the words in the story to understand the author’s 

ideas.

 • Display the familiar fi ction book. 

 • Pose questions that require creative or text-dependent reading.

 • Have students answer the questions and describe the type of reading necessary to provide the answer.

 • Hold up the nonfi ction texts and ask students whether they can use text-dependent reading with them.

 • Introduce the Types of Reading song using the transparency and Audio CD; listen and sing.

Refer to the Teacher’s Guide for specifi c lesson plans, diff erentiation strategies,

and assessments designed for K–2 and 3–5 students.
#50263 (i2517)—Look, Listen, and Link! 
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Song

Text Connections

(Tune: “Oh My Darling, Clementine”)

Text connections, text connections,

You should make them when you read.

There are three kinds of text connections 

That good readers really need!

Text to self, text to self,

You are in the story, too.

When you make this text connection,

You read something just like you!

Text to text, text to text,

Wow, that book is a lot like mine!

When you make this text connection,

Your comprehension is just fine!

Text to world, text to world,

You will see this every day.

When you make text-to-world connections,

You understand what the authors say!
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Song

Types of Reading
(Tune: “You Are My Sunshine”)

Oh, be creative And have some fun!Just use your mind And not the book,To answer questionsOn the run—
And then you never have to look!
OR

Be a detective,
Search and read.Just use the text And find the cluesTo answer questionsYou are asked.

Solve reading mysteries when you choose!

20 skill/strategy lessons at 

K–2 level

20 skill/strategy lessons at 

3–5 level

transparencies—

one for each song (individual copies 

of songs can be made for students) 

Teacher Resource CD 

with lyrics and 

icon posters in 

reproducible pdf format

Professional 

Development DVD 

to facilitate eff ective 

implementation

Audio CD 

with songs for 

each lesson

20 color icon posters to reinforce the 

strategy lessons (key lesson points on 

the back for easy reference)
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Comprehension Connection:
Main Idea

Standards
Grades K–2: Standards 6.4, 7.2

Grades 3–5: Standard 7.3

Note: Choose either the K–2 or the 3–5 lesson that follows, 
depending on the level of your students.

Background Information
Th e main idea is the author’s overall message.  It is the 

most important idea that the author wants to convey.  It is 

the central thought of the passage.  Th e main idea is often 

expressed directly, or it may be implied.  Th e supporting 

details are the ideas that support the main idea. 

Technology Connections
For this lesson, you have several options for integrating technology.  Choose one or more 

of the following options:

 • Play the song found on the Audio CD included in this kit.  Ask students to devise 

simple gestures to accompany the lyrics.

 • Use the Audio CD included in this kit in a listening center in the classroom.  

Designate specifi c students to go to the listening center to listen to the CD track.

 • Display the transparency of the song included in this kit.  Divide the transparency 

into sections, and assign one section to each small group in your class.  Have each 

group sing the assigned section along with the teacher while the rest of the class 

follows along.

 • Project the pdf of the song found on the Teacher Resource CD included in this kit 

using your computer/projection screen or an interactive digital board.  Use a pointer 

to point to the words and/or lines as you introduce the song.

 • Watch the Professional Development DVD included in this kit.  Pay close attention 

to Segment 4, the modeling of the Main Idea lesson.  Consider what modifi cations 

you might need to make to the lesson in order to meet the needs of your students.  
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K–2

Comprehension Connection:
Main Idea

Key Vocabulary
main idea—what a text, or 

part of a text, is mostly or 

mainly about   

details—items of information 

that support a main idea 

by answering the following 

questions: Who?  What?  

Where?  When?  Why?  How?

Materials
 • Main Idea icon poster

 • Main Idea song 

transparency

 • Audio CD

 • two lollipops with 

surprises (chocolate, 

bubble gum, etc.) in the 

center: one wrapped 

and one unwrapped 

and broken through the 

middle

 • a familiar story such as 

“Th e Th ree Little Pigs”

 • drawing materials 

(ELL and below-level 

diff erentiation)

 • sticky notes (extension)

Lesson
Look and Link
 1. Display a lollipop for students to examine.  

 2. Ask students to describe only the details they see 

with their eyes.  When they have mentioned the 

stick, the paper wrapper, the details of the wrapper, 

the shape of the lollipop, etc., take the wrapper 

off  and ask again for a description of the details.  

If students name the chocolate or bubble gum in 

the middle, tell them they cannot really see the 

surprise.  Th ey know it is there because of their 

prior knowledge.  

 3. Display the broken lollipop, and ask students to 

tell the main idea, or most important part, of the 

lollipop.

 4. Help students practice identifying details.  Ask 

students to study an object in the classroom, such 

as a bulletin board.  Have them identify the details.  

In this case, the details might include special 

borders, a title, posters, or student work.  Th en 

point out the main idea.  In this case, the main idea 

might be that the bulletin board shows students’ 

artwork.

 5. Introduce the Main Idea icon poster, and tell 

students that the main idea of a story is the most 

important part, just as the chocolate or bubble 

gum is the most important part of the lollipop.  

Th e surprise in the middle is the reason children 

want to buy the candy.
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K–2

Listen and Link
 1. Introduce the Main Idea song using the 

transparency.  

 2. Using the Audio CD, listen to the Main Idea song, 

and then invite students to sing along.  

 3. Help students identify in the lyrics of the song 

the strategy for locating the main idea of a text.  

Record it on the board.  

 4. Read or tell a familiar story and have students 

name who or what the story is mostly about.  For 

example, in “Th e Th ree Little Pigs,” the story is 

mostly about the who: the three pigs.  

 5. Next ask them to tell the most important thing 

about the who or what; in this case, the who: A big, 

bad wolf wanted to eat the pigs.  

 6. Help students add the who and what together 

to make a statement that contains no more than 

10 important words.  Th e result is a main idea 

statement that is concise.  

 7. Practice this skill several more times using 

diff erent books.  Tell the students that in the 

Supporting Details lesson, they will learn how to 

make sure they have correctly identifi ed the main 

idea.

Assessment
Ask students to explain the diff erence between the 

main idea and supporting details in a story.

Comprehension Connection:
Main Idea

Diff erentiation/
Extension
For English language learners, 
allow them to point, gesture, 
or draw to communicate their 
ideas about the main idea.  
Then use those ideas to help 
students create a main idea 
statement.  Write this main idea 
statement on the board.  Read it 
to students before reading it as 
a group.

For below-level students, 
continue modeling this strategy 
with smaller portions of text.  
Provide students with many 
structured opportunities to 
identify the main idea of both 
fi ction and nonfi ction texts.  
Some students may need to 
begin by drawing a picture of 
the main idea or dictating to the 
teacher before proceeding to 
words and sentences.

To extend the lesson, have 
students practice recording the 
main idea of their independent 
and guided reading books on 
sticky notes or in response 
logs for assessment purposes.  
Encourage small-group 
discussions about the main 
idea of a text, and have each 
group work together to develop 
a clear and concise main idea 
statement.




